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ABSTRACT 
 

One of the critical elements of catastrophe preparedness could be a training of the disaster responders and a 
society. However, conducting live disaster training is expensive and la-bor-intensive. Hence, a serious 
game (SG) may offer a possible solution as a technique of disaster and safety education. Training is one of 
the areas where by serious games must have a combination of elements may lead to the productive 
development of serious games. There are serious games that have been developed; however, there is a lack 
of elements in the game fewer use elements of scenario and feedback. Therefore, this work gamifies the 
topic of flood safety management an element of predictability that can be utilized as a gaming element 
involving time limits to reduce the amount of flood destruction and loss of life. This paper aims to describe 
a process to evaluate the model of a serious game for flood safety training based on the gaming elements 
using the Inter-Rater Reliability (IRR) method. The overall result of IRR percentage has gained 93% 
compared to the existing works and has proven. The hypothesis that serious games have a positive impact 
as a pedagogic tool on the educational and training process. 

Keywords: Serious game; Training; Flood; Preparedness; Inter-Rater Reliability. 
 
1. INTRODUCTION  
 

Flood has been one of the most recurring and 
devastating natural disasters experienced in 
Malaysia. Flood disasters are phenomena that occur 
either suddenly or suddenly directly or in time [1]. 
Continuous humanitarian operations involving 
government and non-governmental organizations 
are sent to impacted areas [2]. Flood disaster is the 
most frequent occurrence of natural disaster 
recorded annually in the media in Malaysia [3]. 
Floods have affected many lives and properties. 
Usually, children and adults are typically affected 
the most by the flood due to a lack of knowledge 
and planning [4]. So the Malaysians, especially 
adults, need to be aware of the importance of 
preparing for floods men-tally, emotionally and 
physically. One way to prepare is through training. 
Training, new skills, and knowledge are provided to 
communities which in turn builds more resilient 
communities. The new technology in the training 
sector is using serious games that can describe the 
real flood situation. Serious game training has its 

primary objective to help players with an alternate 
training method to learn and retain skills. 

Serious games are commonly considered an 
effective instrument for enhancing the training 
process by increasing players' motivation [5]. 
According to [6][7], These fail to provide domain 
content to attain the game 's goals, as they focus 
more on entertainment. In the case of serious games 
for training, they are designed to solve problems in 
practice and involve motivation components 
provided when the user is playing the games. To 
develop a serious game, there’s a need to consider 
the game design model. Some serious games for 
training have been developed. However, there is a 
lack of research that focuses on game elements that 
can motivate players to draw attention to the game 
being developed [8]. In addition, Previous serious 
games used for training have less use element of 
scenario and feedback that make the game less 
successful for training purposes [9]. Besides that, 
these fail to provide domain content to attain the 
game 's goals, as they focus more on entertainment. 
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This is because the games do not involve experts in 
providing domain content within the game [10] 
[11]. This paper aims to describe a process to 
evaluate the model of a serious game for flood 
safety training based on the elements of serious 
games and psychology readiness, which can 
motivate civilians to be aware of the importance of 
flood preparedness in terms of safety. 

The main contribution of this paper is as follows; 
Section 2 presents the background study where 
flood disaster preparedness, serious game training, 
inter-rater reliability, and percentages of the 
agreement is discussed; Section 3 provides the 
proposed methods and its analyses; Section 4 
discusses the comparative results and the 
performance; and the paper concludes in Section 5. 

2. BACKGROUND OF STUDY 
 

First, we present the understanding of flood 
disaster preparedness as the main topics for safety 
training. Second, we present the   potential use of 
serious games in safety training purposes. Third, we 
present the concept of Inter-Rater Reliability (IRR) 
as one of the consistency measures to quantify 
inter-rater reliability, whereby it has been measured 
as a percentage agreement, determined as the 
number of score agreements divided by the total 
number of scores.   

2.1 Flood disaster preparedness  
 
Preparedness for flood disasters is defined as 

personal protective measures that can be formed to 
protect against unprepared circumstances that can 
impact an individual’s life and belongings [12] 
[13]. In psychological and material factors, the 
flood disaster preparedness generally focuses 
mainly on physical preparation and action to build a 
healthy environment for oneself and the family 
members. 

The worldwide volatile climate phenomenon 
and its deadly effects depending on each situation's 
severity have strengthened the importance of 
psychological planning. An awareness of the 
person's psychological reactions and others is 
essential to be prepared and in charge. Efficient 
flood disaster response preparation gives that 
greater trust confident individuals to provide 
considerable assistance to family members and 
other individuals who may not be prepared for a 
flood disaster. Psychological and behavioral 
training can enhance the capacity to think as 
rationally as possible. It in effect would re-duce the 

risk of serious injury due to accidents and thus 
decrease the loss of life [14]. 

According to [14], The distinction between 
physical preparedness and psychological 
preparedness derives from the intra-individual state 
of preparation, anticipation, and knowledge of 
psychological preparedness. Psychological 
preparedness is one of the most critical factors 
required for tracking and adjusting individual 
reactions before, during, and after a flood to 
improve individual behavior and psychological 
reaction [15]. Psychological preparedness has been 
stressed as an important method for natural disaster 
resilience. 

2.2 Serious games for training 
 
Serious games for training aim to keep interest 

in training activities high by making them more 
enjoyable for users [16]. Serious games facilitate 
“training by doing”, allowing the player to exercise, 
thus creating the experience and acquiring new 
skills [17]. 

Besides that, serious game for training allows 
players to learn concepts through the game and 
build skills. The immersive environment allows 
players to practice and compete so that maintaining 
knowledge and implementing what is learned in a 
simulated scenario makes the educational 
experience a success. In addition, Serious games for 
training integrate technologies that allow for 
continuous monitoring. Therefore, those 
responsible for curriculum delivery will review in-
depth the learning process and its success in 
achieving objectives. 

For the more, serious game training has been 
used in many fields such as the medical field, 
focusing on how the doctors will be trained to 
communicate with patients better while treating 
them [18] and serious games simulation for training 
in epidural anesthesia using haptic device [19]. 
Besides that, in the safety field the developed a 
serious game training trains the safety skills in a 
fire privately to individuals [20]. The serious game 
in forensic investigation training emphasizes 
security aspects based on the police academy 
training procedures worldwide [21] and serious 
game training to provide a simulated environment 
to face the real situation on the battlefield [22]. 

 
2.3 Inter-Rater Reliability (IRR) 

 
The Inter-Rater Reliability refers more 

specifically to the consistency of measurement that 
involves raters. The concept of “agreement among 
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raters” is reasonably simple, and for many years 
IRR was measured as the percentage agreement 
among the data collectors. The value of rater 
reliability lies in the fact that it reflects the degree 
to which the data obtained in the analysis are exact 
depictions of the measured variables [23]. Although 
various methods have been used to quantify inter-
rater reliability, it has historically been measured as 
a percentage agreement, determined as the number 
of score agreements di-vided by the total number of 
scores. Inter-rater reliability is the level of 
agreement between raters or judges. If everyone 
agrees, IRR is 1 (or 100%), and if everyone 
disagrees, IRR is 0 (0%). 

There are several approaches for calculating 
IRR, for example, percentage agreement. Cohen 
introduced the kappa coefficient in 1960 to measure 
a chance-corrected nominal scale agreement 
between two raters. Since then, the literature has 
suggested various extensions and generalizations of 
this measure for inter-rater agreements [24]. 

 
2.4 Percentage agreement 

 
The percentage of agreement is the simplest 

measure of inter-rater agreement. It is calculated as 
the number of times a set of ratings agree [25] [23]. 
The advantages of percentage agreement are that it 
is easy to quantify and can be used for any 
calculation scale of any kind. Percentage agreement 
measures of inter observer agreement or 
"reliability" have traditionally been used to 
summarize observer agreement from studies using 
interval recording, time-sampling, and trial-scoring 
data collection procedures. 

3. MATERIALS AND METHOD 
 

The methods used in this study are 
literature studies and interviews. The interviews 
were conducted using the unstructured interview 
method - an informal interview containing 
unplanned questions. The unstructured interview 
technique was developed in the disciplines of 
anthropology and sociology as a method to elicit 
people’s social realities. In the literature, the term is 
used interchangeably with the terms, informal 
conversational interview, in-depth interview, non-
standardized interview, and ethnographic interview. 
The model has been designed based on the previous 
paper [26] and was evaluated using Inter-Rater 
Reliability (IRR) techniques. The Inter-Rater 
reliability test is accomplished by obtaining the 
agreement between raters in the testing process 
[27]. The model is validated by eight experts 

comprising of four game experts and four 
psychologist experts. 

Experts were given a question with a 
detailed appendix of each of the elements listed in 
the question as a reference for the expert to 
understand the research. Because the expertise in 
the field of game and psychology is different, the 
questions are divided into three parts. The first part 
is the game element (answered by the game expert), 
the second part is the psychological element 
(answered by the psychologist expert) and the third 
part combines game and psychological elements 
(answered by game and psychologist experts) to 
produce a complete model. 

 
4. RESULT AND DISCUSSIONS 
 

The designed model of serious game for 
flood safety training [26] has three important 
component elements. The three components include 
the aspect of serious games, elements of 
psychology readiness, and motivation element.  

4.1 Components in designing serious games 
 

4.1.1 Element of serious games 
 
There are five serious game elements; 

namely scenario, feedback, challenge, reward 
and enjoyment. Table 1 summarizes the 
element of serious games. 

Table 1: Element of Serious Game 

 
Element 

 
Description 

 
Scenario 

 Element of scenario is important to 
describe situations in the game [28]. 

 Element of scenario is the "context" in 
which the game takes place [29]. 

 Some events that occur in the scenario 
can enhance the training [30]. 

 Scenarios in a game can show game 
progress over time [9]. 

 The use of more than one scenario in 
serious games for training can enhance 
players' intrinsic motivation [30]. 

 It is possible to build a resilient trainer 
with various training scenarios, who 
can adapt to a variety of situations 
[30]. 

 
Feedback 

 Feedback occurs when a player acts on 
a task [31]. 

 Feedback is information the player has 
obtained concerning the action taken 
[32]. 

 By providing feedback the player can 
determine whether the action taken is 
correct or incorrect [31]. 

 Feedback received allows the player to 
evaluate whether or not the task is 
completed successfully [33]. 
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 The function of feedback in the serious 
game is to give players an intrinsic 
motivation to keep playing [34] [33]. 

 Feedback can create interaction 
between players and games [35]. 

 Corrective feedback helps players 
know about their game performance 
[36]. 

 Explanatory feedback is one of the 
corrective feedback that occurs when 
players take in-game action and 
receive feedback that clearly describes 
the quality of their results [37]. 

 Explanatory feedback will give the 
right or wrong answer and then 
explaining why the answer is correct 
or wrong [37]. 

 
Challenge  

 Challenges are in game tasks that 
because players want to keep playing 
[38]. 

 Players need to complete assigned 
tasks to finish the game [38]. 

 The ability of the player to deal with 
the challenges presented depends on 
the decision taken to complete the task 
[39] [40]. 

 Making decisions is an important 
challenge in a game [39] [40]. 

 If a player makes a mistake in their 
decision they will not be able to 
continue the game [39] [40]. 

 Challenges can tell players what 
actions they have taken that are right 
or wrong [39] [40]. 

 Challenges will test players' skill level 
to make choices [39] [40]. 

 Challenges make the game more 
interesting [39] [40]. 

 Playing challenging games will fulfill 
the intrinsic motivational needs of the 
player in terms of performance and 
management [41]. 

 Challenges arise when there is a 
problem, players can plan and choose 
different strategies to resolve the 
problem [41]. 

 Elemental of challenges make players 
don't get bored and don't give up easily 
[41]. 

 
Reward 

 Elements of rewards should be used in 
serious games to motivate players to 
continue playing [42]. 

 Players need to be rewarded to keep 
their interest in the game aimed at 
boosting the player's intrinsic 
motivation [16]. 

 
Enjoyment  

 The main player emotion is enjoyment 
when playing games [43]. 

 Enjoyment is classifiable as attitude 
toward a complete experience with 
cognitive and affective psychology 
[44]. 

 Game designers need to create games 
that will bring joy to players [43]. 

 There is a need to add new items to the 
game to make the game more 
enjoyable [16]. 

 Exciting games provide a platform for 
players to enjoy and can lead to greater 
intrinsic motivation [16]. 

 Elements of enjoyment are generated 

by using music or sound effects that 
make users enjoy playing the game to 
the end [45]. 

 
 
4.1.2 Element of psychology readiness 

The element of psychology readiness is in 
terms of cognitive, affective and psychomotor. 
From a study [46] all the elements were adapted 
and improved in relation to the preparedness of the 
community from a psychological perspective 
relating to a flood disaster. This study emphasized 
on the community preparedness to cope with the 
disaster. From the perspective of psychology, 
psychology readiness preparation is important in 
discussing the level of readiness [47]. Psychology 
readiness explains human preparations' need for 
internal and external interaction. Psychology 
readiness is based on three theories, namely 
cognitive theory, affective theory and psychomotor 
theory. All these theories influence one another and 
generate human action towards something as it 
occurs in the issue of human preparedness for flood 
disaster. Table 2 summarizes the elements of 
psychology readiness.   

Table 2: Element of Psychology Readiness 

 
Element 

 
Description 

 
Cognitive  

 Cognitive seeks to understand how 
humans gain knowledge of 
themselves and the world, how 
they represent knowledge in the 
mind and brain, and how they use 
this knowledge to guide behavior 
[48]. 

 Evaluate individual skills [49]. 
 
Affective  

 Elements of affective involve 
human feelings [50]. 

 Describes human emotions [51]. 
 
Psychomotor  

 The potential of physical maturity 
or preparation and cooperation to 
do something [52]. 

 Exhibits physical actions (body 
movements and touch) to support 
cognitive growth [51]. 

 
4.1.3 Element of motivation 

 
Motivation is defined as a process that enables one 
person to engage in activities on a regular basis 
[53]. Serious games are not ad-hoc motivational but 
to ensure motivation, they must obey particular 
elements. The ARCS motivation model by [54] has 
been chosen to theoretically assess player 
motivation in the serious game for flood safety 
training. Keller exploited current psychological 
motivation research to identify four motivational 
components: Attention, Relevance, Confidence, and 
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Satisfaction. ARCS motivation model was used in 
games and training and was also tested in various 
studies at all levels of education and in many 
different cultures. (e.g. [55, 56, 57]), and therefore, 
it is of some importance to our study. Table 3 
summarizes the elements of the ARCS model of 
motivation. 

Table 3: Element of ARSC Motivation 

 
Element 

 
Description 

 
Attention  
 
(Hold the 
players’ interest 
and attention) 
 

1. Perceptual Arousal [58]  
 Real-world Examples [58]. 

- Use related and specific examples 
about content. 

 Incongruity and Conflict [54]. 
- Provide an example which does not 

seem to illustrate a given concept 
[54]. 

- Go against players’ past experiences 
or provide opposite point of view. 

2. Inquiry Arousal [58]. 
 Active participation 

- Provide player with role playing 
activities. 

 Inquiry 
- Give player tasks to allow them to do 

brainstorming or critical thinking. 
3. Variability [58]. 

- Use a variety of scenarios and tasks to 
sustain interest. 

 
Relevance 
  
(The training 
process should 
show the 
usefulness of 
the content so 
that players can 
bridge the gap 
between content 
and the real 
world) 
 

1. Goal Orientation [58]. 
 Perceived Present Worth [58]. 

- Explain why and how this content 
helps the players today. 

 Perceived Future Usefulness [58]. 
- Explain why and how this content 

helps the players in the future. 
2. Motive Matching [58]. 

 Needs Matching 
- Assess players to get better 

understanding. 
3.  Experience 
 Link to Previous Experience [59]. 

- Tell players how new learning will 
use existing skills  

- Give learners a sense of continuity by 
allowing them to establish 
connections between new information 
and what they already know.   

 Modeling [58]. 
- Show players role models using the 

content that you present to improve 
their lives. 

 
Confidence  
 
(Increase 
players' 
confidence to 
gain useful 
experience) 

1. Learning Requirements [58]. 
 Communicate Objectives and 

Prerequisites 
- Provide player with standard training 

criteria so that they can establish 
positive expectations and achieve 
success. 

2. Success Opportunities [58]. 
 Facilitate Self-growth [58]. 

- Give players opportunity to be 
successful by providing multiple and 

varied experiences.   
 Provide Feedback [58]. 

- Give players feedback about their 
improvements and deficiencies during 
the process so that they can adjust their 
performance. 

3. Personal Control [58]. 
 Give Learners Control 

- Players need to get control over their 
training process so that they can feel 
that their success. 

 
Satisfaction  
 
(Players should 
be satisfied 
with what they 
achieved during 
the training 
process) 
 

1. Extrinsic Reward [59]. 
- Provide players with positive 

feedback, rewards, and reinforcements. 
2. Intrinsic Reinforcement [58]. 

- Encourage intrinsic enjoyment of 
training experience so that players have 
information and experience. 

3. Equity 
- Provide motivating feedback (praise) 
immediately following task [55]. 

 
4.1.4 Mapping the element model 

 
These three components are linked using 

concept mapping [60] in which the game element is 
combined with the psychological element to 
produce the motivational element. The motivational 
element was adapted from the ARCS model [54]. 
According to [61], players will continue to play 
when they are motivated. As a result, the 
combination of all three components involved in 
the serious game of flood safety training can 
enhance the awareness level of flood safety training 
among civilians. Table 4 summarizes the mapping 
of the element model. 

Table 4: Mapping The Element Model 

Element 
Serious Game 

Element 
psychology 
readiness 

 
Element Motivation 
(ARCS) 

Scenario  Cognitive 
 

Attention  
 Perceptual Arousal 
 Inquiry Arousal 
 Variability 

Affective 
Psychomotor 

Challenge Cognitive 
 

Relevance  
 Goal Orientation 
 Motive Matching 

Experience 
Affective 
Psychomotor 

Feedback  Cognitive Confidence 
 Learning 

Requirements 
 Success 

Opportunities 
 Personal Control 

Affective 
Psychomotor 

Reward Affective 
 
 

Satisfaction 
 Extrinsic Reward 
 Intrinsic 

Reinforcement 
 Equity 

Enjoyment Affective 
 
 

Satisfaction 
 Extrinsic Reward 
 Intrinsic 

Reinforcement 



Journal of Theoretical and Applied Information Technology 
31st December 2021. Vol.99. No 24 

© 2021 Little Lion Scientific  
 

ISSN: 1992-8645                                                                    www.jatit.org                                                    E-ISSN: 1817-3195 

 

 
6020 

 

Equity 

 
 
 
4.2 Model of Serious Game for Flood Safety 

Training  
 
The proposed model shown in Figure 1 has 

three main components as discussed previously; 
that are essential in the model of serious game for 
safety training. The three components include the 
element of serious games, the element of 
psychology readiness and the element of 
motivation. Each item in these three elements is 
linked using concept mapping [60]. The model of 
serious game for flood safety training will be used 
to develop a serious game based on the flood 
training modules set by the Civil Defence Force of 
Malaysia (APM). The tasks in the game are 
designed according to the appropriateness of the 
flood training modules to help players adapt to the 
game environment. The combination of all three 
components involved in the serious game can 
motivate players. As a result, the serious game can 
provide civilians with awareness of flood safety 
training. 

 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 

 

Figure 1: Model of Serious Game for Flood Safety 
Training 

4.3 Model validity result 
 
Different results are shown based on the three 
different parts of the question. 

4.3.1 Analysis Result of Game Elements 
 

As a result of the first part of the serious game 
element, the IRR percentage is 1 (100%). Table 
5 shows the IRR results for the game elements. 

Table 5: Expert Agreement Analysis of Game Element 

 A, B, C, D= Expert                                                   Continue…
            

 
4.3.2 Analysis Result of Psychology Readiness 

Element 
 
The second part was the psychology 

readiness element and the IRR percentage 
which was 0.83 (83%). Table 6 shows the IRR 
results for the element of psychological 
readiness 

Table 6: Expert Agreement Analysis of Psychology 
Readiness Element 

A, B, C, D= Expert                                                 Continue… 

No Element 
Serious Game 

A B C D A
B 

A
C 

A
D 

B
C 

B
D 

C
D 

1 Scenario 1 1 1 1 1 1 1 1 1 1 
2 Feedback 1 1 1 1 1 1 1 1 1 1 
3 Challenge  1 1 1 1 1 1 1 1 1 1 
4 Reward 1 1 1 1 1 1 1 1 1 1 
5 Enjoyment 1 1 1 1 1 1 1 1 1 1 

Agreement Number Of 
Agreement 

6/6 6 
6/6 6 
6/6 6 
6/6 6 
6/6 6 

Total 30 
 1 

IRR Percentage 100% 

No Element 
Psychology 
Readiness 

A B C D A
B 

A
C 

A
D 

B
C 

B
D 

C
D 

1 Cognitive 1 1 1 1 1 1 1 1 1 1 
2  Affective 1 1 1 1 1 1 1 1 1 1 
3 Psychomotor 1 1 1 0 1 1 0 1 0 0 

 APM Flood Safety Training Module 

Before  During  After 

Flood Scenario 

Enjoyment 

Reward 

Challenge  

Feedback 

Scenario 

Serious 
Game 

Cognitive 

Psychomotor  

Affective 

Phycology 
Readiness    

Serious Game for Flood Safety Training 

Awareness 

Motivation  
(ARCS) 

Attention 

- Perceptual 
Arousal 
- Inquiry 
Arousal 
- Variability 

 

Relevance 

- Goal 
Orientation 
- Motive 
Matching 
- Experience 

 
Satisfaction Confidence 

- Learning 
Requirements 
- Success 
Opportunities 
- Personal 
Control 

 

- Extrinsic 
Reward 
- Intrinsic 
Reinforcemen
t 
- Equity 
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4.3.3 Analysis Result of Motivation Element 

 
The third part was the motivation element 

and the IRR percentage which was 1 (100%). 
Table 7 shows the IRR results for the element 
of motivation readiness. 

Table 7: Expert Agreement Analysis of ARSC Motivation 
Element 

A, B, C, D= Expert                                                 Continue… 
 

 
 

4.3.4 Analysis Result of Mapping Model 
 
Finally, the results show that the 

percentage of IRR on the elements model of the 
serious game for flood safety training was 0.93 
(93%). A rule recommended by various experts 
emphasizes that when using a percentage of 
consent, the value from 75 to 90 percent indicates 
an acceptable level of agreement [62] [63] [64]. 
Therefore, the IRR results obtained have shown 
that the percentage indicates an acceptable level of 
agreement. Table 8 shows the IRR results for all 
elements in the serious game model for flood safety 
training and table 9 shows calculation of average 
for the expert agreement. 

 

 

 

 

 

 
 
 

 

Table 8: Expert agreement analysis of mapping model 

 
 A, B, C= Expert          Continue… 

  
D, E, F, G, H= Expert                                            Continue… 

 

Agreement Number Of 
Agreement 

6/6 6 
6/6 6 
3/6 3 

Total 15 
 0.83 

IRR Percentage 83 % 

No Element  
Motivation 

A B C D A
B 

A
C 

A
D 

B
C 

B
D 

C
D 

1 Attention   1 1 1 1 1 1 1 1 1 1 
2 Relevance 1 1 1 1 1 1 1 1 1 1 
3 Confidence   1 1 1 1 1 1 1 1 1 1 
4 Satisfaction 1 1 1 1 1 1 1 1 1 1 

Agreement Number Of 
Agreement 

6/6 6 
6/6 6 
6/6 6 
6/6 6 

Total 24 
 1 

IRR Percentage 100% 

No Element 
Serious 
Game 

Element 
Psychology 
Readiness 

Element 
Motivasi 

A B C 

1 Scenario Cognitive Attention 1 1 1 

Affective Attention 1 1 1 
Psychomotor  Attention 1 1 1 

2 Challenge  Cognitive Relevance 1 1 1 
Affective Relevance 1 1 1 
Psychomotor  Relevance 1 1 1 

3 Feedback Cognitive Confidence 1 1 1 
Affective Confidence  1 1 1 
Psychomotor  Confidence 1 1 1 

4  Reward Affective Satisfaction 1 1 1 
5 Enjoyment Affective Satisfaction 1 1 1 

D E F G H A
B 

A
C 

A
D 

A
E 

A
F 

A
G 

A
H 

B
C 

B
D 

B
E 

B
F 

1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 
1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 
1 1 1 1 0 1 1 1 1 1 1 0 1 1 1 1 
1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 
1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 
1 1 1 1 0 1 1 1 1 1 1 0 1 1 1 1 
1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 
1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 
1 1 1 1 0 1 1 1 1 1 1 0 1 1 1 1 
1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 
1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 
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Continue… 
 
 

 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

Table 9: Calculation of Average Expert Agreement 

 
 

4.4 Expert feedback  
 
In addition, the results from the expert’s 

feedback were also considered and analyzed for the 
improvement of the model of serious games for 
flood safety training. The feedback will be used to 
update the model in future works. The feedback on 
the description of some elements of the model 
according to the expert's perspective and expert 
experience in game design are presented. Table 10 

shows the elements of the serious game according 
to expert’s feedback. 

Table 10: Expert Feedback of Serious Game Element 

 
Element 

 
Description 

Scenario 
 

• Players need to understand and feel the 
situation in the game to make the decision 
easier. 

• Scenario is a key element in every game.  
• If the scenario is not clearly described it 

will make it difficult for players to improve 
their training. 

• Each exercise should have clear objectives 
and the training mechanism is also very 
important to obtain a more accurate 
response. 

Feedback 
 

• The role of feedback in serious games to 
provide players with intrinsic motivation to 
keep playing depends on the level of 
difficulty. 

Challenge  
 

• The challenge will not be a problem. 
Problems will only occur if the objectives 
of the challenge are not clearly stated. 

Reward  
 

• The reward element should be used in 
serious games to encourage players to keep 
playing because rewards are a motivation to 
keep playing a game. 

Enjoyment • It would be nice if the game could immerse 
itself in the game. 

 
Table 11 shows the elements of psychology 
readiness according to expert’s feedback. 

Table 11: Expert Feedback of Psychology Readiness 
Element 

 
Element 

 
Description 

Cognitive  • Cognition involves mental processes. 

Psychology  • Suggestions of behaviour or actions. 
• Behaviour is the result of a cognitive and 

effective process and is also influenced by 
the individual environment. 

 

B
G 

B
H 

C
D 

C
E 

C
F 

C
G 

C
H 

D
E 

D
F 

D
G 

D
H 

E
F 

E
G 

E
H 

F
G 

F
H 

G
H 

1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 

1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 

1 0 1 1 1 1 0 1 1 1 0 1 1 0 1 0 0 

1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 

1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 

1 0 1 1 1 1 0 1 1 1 0 1 1 0 1 0 0 

1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 

1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 

1 0 1 1 1 1 0 1 1 1 0 1 1 0 1 0 0 

1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 

1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 

Agreement Number Of 
Agreement 

28/28 28 
28/28 28 
21/28 21 
28/28 28 
28/28 28 
21/28 21 
28/28 28 
28/28 28 
21/28 21 
28/28 28 
28/28 28 
Total 441 

 0.93 
IRR Percentage 93% 

Analysis of Mapping Model (Inter-Rater Realiability 

Mean) 

Average for the expert agreement 

Average = (28 + 28 + 21 + 28 + 28 + 21 + 28 + 28 + 21 

+ 28 + 28) / (28*11) 

           = 287/308 = 0.93 or 93% 

Inter-Rater Realiability Percentage is 93% 
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Finally, the rater also provides feedback to improve 
the model. Table 12 shows the experts’ feedback of 
model. 

Table 12: Expert Feedback of model 

 
Expert  

 
Description 

1 Model produced is appropriate but in 
psychology often uses cognitive, affective 
and behavioural elements (actions). When 
using the term "Psychomotor" it better 
describes the process of physical 
development. Therefore, it is recommended 
to change the term "psychomotor" to 
"behaviour" or "action". 

2 The study model needs further clarification 
for the study of Phd. Find previous research 
models for reference. 

3 The scope of the study needs to be further 
expanded to reach the Phd level of study. 

4 The study model needs to be refined. 
 

5. THE RESEARCH NOVELTY 
 
       The basic thing that needs to be addressed in an 
effort to make the civilians aware of the importance 
of flood preparedness is through disaster education 
[65]. However, disaster education that uses 
traditional training is not sufficient to provide 
experience tcivilian. A study conducted by [66] 
found that traditional disaster education failed to 
motivate early adults to do safety preparedness. 
Furthermore, the study [67] provided disaster 
education in the form of storytelling. However, this 
cannot motivate the civilians because it does not 
actively involve them to obtain information and 
experience. Therefore, in order to achieve the 
objective of providing awareness,  much more 
appropriate methods should be taken into account 
in order to motivate them to understand and accept 
easily the information presented. The use of more 
interactive methods can inspire civilian to receive 
knowledge related to flood preparedness [68] [69] 
[70].  
       According to [71], serious games are suitable 
to be used to provide awareness of an issue while 
entertaining. In addition, according to [72], serious 
games have the potential to be used to meet training 
objectives because they are much more effective in 
imparting cognitive knowledge and skills as  
compared to the conventional teaching methods 
[73].Therefore, the use of serious games in the form 
of appropriate training is used by the civilians to do  
flood preparedness exercises. The main objective of 
using serious games for training is to provide 
alternative training methods to acquire new skills 

while having fun in order to achieve training 
objectives [75]. 
 
6. CONCLUSIONS  
 

This study aims to develop serious flood safety 
training that allows users to do training and at the 
same time receive information about floods. The 
game was developed to motivate and give 
awareness to the civilians about the importance of 
flood preparedness from a safety aspect. Three 
flood scenarios were designed according to the 
actual flood situation to encourage more frequent 
feedback to improve the process of transferring 
information and skills to players because feedback 
can generate motivation to practice. Furthermore, 
the serious game is designed based on theCivil 
Defense Force (APM) modules and validation from 
APM experts to ensure such accurate information 
content to generate motivation for players. The 
proposed serious game model for flood safety 
training has three main elements: serious, 
psychological, and motivational. All elements of 
this model are required to produce serious games 
that can be used as training and information 
delivery in building skills based on the flood's 
actual situation. This is expected to raise awareness 
among the general public especially adults between 
18-30 years old, about the importance of flood 
preparedness in safety training. This research's 
contribution is hoped to be beneficial Civil Defense 
Force (APM) towards a more effective media 
information provider and provide awareness to the 
public to be much more alerted, prepared and 
knowledgeable in terms of safety in the face of 
future floods. The model can also be adapted to 
develop a serious game for training in other fields 
and purposes. For future phases, verified models 
will be used to develop a low fidelity prototype. 
Subsequently, the low fidelity prototype will be 
validated using the cognitive walkthrough method 
to measure the usability of a serious game for flood 
safety training overall. 
 
ACKNOWLEDGMENT:  
 
Thank you to the Center for Software Technology 
and Management (Softam), Faculty of Information 
Science and Technology, Universiti Kebangsaan 
Malaysia (UKM), Civil Defence Force (APM) and 
MyBrain15 Scholarship under the Ministry of 
Higher Education Malaysia for funding the study. 

 

REFRENCES:  



Journal of Theoretical and Applied Information Technology 
31st December 2021. Vol.99. No 24 

© 2021 Little Lion Scientific  
 

ISSN: 1992-8645                                                                    www.jatit.org                                                    E-ISSN: 1817-3195 

 

 
6024 

 

 
 [1] S. N. A. Temrin and A. Awang., “Bencana 

banjir dan tahap pengetahuan penduduk 
terhadap pengurusan banjir di Serian, Sarawak 
Flood disaster and the resident’ s level of 
knowledge on flood management in Serian, 
Sarawak,” vol. 4, no. 4, 2017, pp. 22–36. 

  [2] K. S. Kalid, Y. K. Hooi, and K. Shan-Nice., 
“KnowledgeFlood: Sharing volunteers’ 
experience |on flood disaster using storytelling,” 
3rd Int. Conf. Comput. Inf. Sci., 2016, pp. 114–
119. 

[3] N. Katuk, K. R. Ku-mahamud, and N. Norwawi., 
“Web-based support system for flood response 
operation in Malaysia,” no. June, 2009. 

[4] P. Meera, M. L. Mclain, K. Bijlani, R. 
Jayakrishnan, and B. R. Rao., “Serious Game 
on Flood Risk Management,” N.R. Shetty al. 
(eds.), Emerg. Res. Comput. Information, 
Commun. Appl. DOI 10.1007/978-81-322-
2553-9_19, 2016, pp. 197–206. 

[5]  J. Ecalle, A. Magnan, and U. L. Lyon., “Serious 
games as new educational tools: How effective 
are they? A meta-analysis of recent studies 
Serious games as new educational tools: how 
effective are they? A meta-analysis of recent 
studies,” J. Comput. Assist. Learn., no. June, 
2013. 

[6] S. Raihan, Z. Abidin, S. Fadzilah, M. Noor, and 
N. S. Ashaari., “Guidelines of Brain-based 
Learning through Serious Game for Slow 
Reader Students,” 2017.978-1-5386-0475-
5/17/$31.00 ©2017 IEEE. 

[7] N. A. M. Zin and W. S. Yue., “History 
educational games design,” Proc. 2009 Int. 
Conf. Electr. Eng. Informatics, ICEEI 2009, 
vol. 1, no. July, 2009, pp. 269–27. 

[8] B. Goldberg and J. Cannon-Bowers., “Feedback 
source modality effects on training outcomes in 
a serious game: Pedagogical agents make a 
difference,” Comput. Human Behav., vol. 52, 
2015, pp. 1–11. 

[9] A. J. Q. Tan, C. C. S. Lee, P. Y. Lin, S. Cooper, 
L. S. T. Lau, W. L. Chua, and S. Y. Liaw., 
“Designing and evaluating the effectiveness of a 
serious game for safe administration of blood 
transfusion: A randomized controlled trial,” 
Nurse Educ. Today, vol. 55, no. April, 2017, pp. 
38–44. 

[10] S. Luz, M. Masoodian, R. R. Cesario, and M. 
Cesario., “Using a serious game to promote 
community-based awareness and prevention of 
neglected tropical diseases,” Entertain. 
Comput., vol. 15, 2016, pp. 43–5. 

[11] G. Rebolledo-Mendez, K. Avramides, S. de 
Freitas, and K. Memarzia., “Societal impact of a 
serious game on raising public awareness,” 
Proc. ACM SIGGRAPH Symp. Video Games - 
Sandbox ’09, 2009, p. 15. 

[12] Hobfoll, S.E. “The Ecology of stress”. New 
York: Hemisphere, 1988. 

[13] D. Paton, L. Smith, and D. Johnston., “When 
Good Intentions Turn Bad: Promoting Natural 
Hazard Preparedness,” Aust. J. Emerg. Manag., 
vol. 20, no. 1, 2005, pp. 25. 

[14] Reser, J.P., Morrissey, S.A. “The crucial role of 
psychological preparedness for disasters”. 
InPsych: The Bulletin of the Australian 
Psychological Society, 31(2), 2009, pp 14-15. 

[15] A. Waqi Suhaimi, N. Ahmad Marzuki, and C. 
Author., “The Importance of Psychological 
Preparedness among Flood Victims,” Eur. Proc. 
Soc. Behav. Sci., 2016, pp. 158–168. 

[16] M. V Birk, R. L. Mandryk, and C. Atkins., 
“The Motivational Push of Games: The 
Interplay of Intrinsic Motivation and External 
Rewards in Games for Training,” CHI Play ’16, 
Oct. 16-19, Austin, TX, USA © 2016 ACM. 
ISBN 978-1-4503-4456-2/16/10…$15.00 DOI 
http//dx.doi.org/10.1145/2967934.2968091, 
2016. 

[17] E. Boyle, T. M. Connolly, and T. Hainey., “The 
role of psychology in understanding the impact 
of computer games,” Entertain. Comput., vol. 2, 
no. 2, 2011, pp. 69–74. 

[18] Ziebarth, S., Kizina, A., Hoppe, H. U. & Dini, 
L., “A serious game for training patient-
centered medical interviews”. Proceedings - 
IEEE 14th International Conference on 
Advanced Learning Technologies, ICALT, 
doi:10.1109/ICALT.2014.69, 2014, pp. 213–
217. 

[19] Brazil, A. L., Conci, A., Clua, E., Rodriguez-
hernandez, N., Ramos & Rodriguez, R., “Force 
Modeling and Gamification for Epidural 
Anesthesia Training”, 978-1-5090-
22106/16/$31.00©2016IEEE2016. 

[20] Chittaro, L. & Ranon, R., “Serious games for 
training occupants of a building in personal fire 
safety skills”, Proceedings of the Conference in 
Games and Virtual Worlds for Serious 
Applications, VS-GAMES  76–83. 
doi:10.1109/VS-GAMES.8 2009. 

[21] Drakou, M. & Lanitis, A., “On the 
Development and Evaluation of a Serious Game 
for Forensic Examination Training”. 
Proceedings of the 18th Mediterranean 
Electrotechnical Conference MELECON 2016, 



Journal of Theoretical and Applied Information Technology 
31st December 2021. Vol.99. No 24 

© 2021 Little Lion Scientific  
 

ISSN: 1992-8645                                                                    www.jatit.org                                                    E-ISSN: 1817-3195 

 

 
6025 

 

Limassol, Cyprus, 18-20 April 2016 On, 
(April), 2016, pp.18–20. 

[22] Veziridis, S., Karampelas, P. & Lekea, I.Learn., 
“Playing A serious war game simulation for 
teaching military ethics Sa”. IEEE Global 
Engineering Education Conference (EDUCON), 
(April), 2017, pp.920–925. 

[23] M. L. Mchugh., “Lessons in biostatistics 
Interrater reliability: the kappa statistic,”, 2012, 
pp. 276–282. 

[24] M. Banerjee, M. Capozzoli, L. Mcsweeney, and 
D. Sinha., “Beyond kappa : A review of 
interrater agreement measures *,” Thr Cunudiun 
Journul Stutisrils Vol. 27, No. 1, 1999, Lu rrvur 
cunudirnnr dr sruristiyur 3, vol. 27, no. 1, 1999, 
pp 3-23. 

[25] J. R. Hayes and J. A. Hatch., “Issues in 
Measuring Reliability: Correlation Versus 
Percentage of Agreement,” SAGE Soc. Sci. 
Collect, 1999. 

[26] N. Mokhtar, A. Ismail, and Z. Muda., 
“Designing Model of Serious Game for Flood 
Safety Training,” Int. J. Adv. Comput. Sci. 
Appl. Vol. 10, No. 5, 2019, vol. 10, no. 5, 2019 
, pp. 331–339. 

[27] M. Graham, A. Milanowski, and J. Miller., 
“Measuring and Promoting of Teacher and 
Principal, no”, February, 2012. 

[28] E. Prasolova-førland, M. Fominykh, and A. I. 
Mørch., “Training Cultural Awareness in 
Military Operations in a Virtual Afghan 
Village: A Methodology for Scenario 
Development.,” 46th Hawaii Int. Conf. Syst. 
Sci. Train., 2013, pp. 903–912. 

[29] C. Hartog., “Scenario design for serious 
gaming,” Rep. Master Thesis Proj. Syst. Eng. 
Policy Anal. Manag., no. January, 2009. 

[30] B. Kolen, B. Thonus, K. M. Zuilekom, and E. 
De Romph., “Evacuation a serious game for 
preparation,” 2011 Int. Conf. Networking, Sens. 
Control. ICNSC 2011, no. April, 2011, pp. 317–
322. 

[31] S. R. Serge, H. A. Priest, P. J. Durlach, and C. 
I. Johnson., “The effects of static and adaptive 
performance feedback in game-based training,” 
Comput. Human Behav., vol. 29, no. 3, 2013, 
pp. 1150–1158. 

[32] G. S. Alder., “Examining the relationship 
between feedback and performance in a 
monitored environment: A clarification and 
extension of feedback intervention theory,” J. 
High Technol. Manag. Res. 17 157–174 
Examining, vol. 17, 2007, pp. 157–174. 

[33] P.-H. Tan, S. Ling, and C. Ting., “Adaptive 
digital game-based learning framework,” 
DIMEA ’07 Proc. 2nd Int. Conf. Digit. Interact. 
media Entertain. arts, no. 1, 2007, pp. 142–146. 

[34] C. Burgers, A. Eden, M. D. Van Engelenburg, 
and S. Buningh., “Computers in Human 
Behavior How feedback boosts motivation and 
play in a brain-training game,” Comput. Human 
Behav., vol. 48, 2015, pp. 94–103. 

[35] M. Schmierbach, Q. Xu, A. Oeldorf-Hirsch, 
and F. E. Dardis., “Electronic Friend or Virtual 
Foe: Exploring the Role of Competitive and 
Cooperative Multiplayer Video Game Modes in 
Fostering Enjoyment,” Media Psychol., vol. 15, 
no. 3, 2012, pp. 356–371, 

[36] F. Cornillie, G. Clarebout, and P. Desmet., 
“The role of feedback in foreign language 
learning through digital role playing games,” 
Procedia - Soc. Behav. Sci., vol. 34, 2012, pp. 
49–53. 

[37] C. I. Johnson, S. K. T. Bailey, and W. L. Van 
Buskirk., “Designing Effective Feedback 
Messages in Serious Games and Simulations: A 
in Serious Games and Simulations: A Research 
Review,” Springer Int. Publ. Switz, no. 
September, 2017. 

[38] 38. T. G. Toolkit, “Game Elements,”, 2010, pp. 
1–16. 

[39] 39. R. C. Allen., “Discovery of an embodying 
self: Cancer, identities, narratives.,” Diss. Abstr. 
Int. Sect. B Sci. Eng., vol. 56, no. 9–B, 1996, 
pp. 5192. 

[40] “I Have No Words & I Must Design What Is a 
Game, An how? 1994, pp. 1–13. 

[41] A. K. Przybylski, R. M. Ryan, and C. S. Rigby., 
“The motivating role of violence in video 
games,” Personal. Soc. Psychol. Bull., vol. 35, 
no. 2, 2009, pp. 243–259. 

[42] S. H. Hsu, J.-W. Chang, and C.-C. Lee., 
“Designing Attractive Gamification Features for 
Collaborative Storytelling Websites,” 
Cyberpsychology, Behav. Soc. Netw., vol. 16, 
no. 6, 2013, pp. 428–435. 

[43] E. Boyle, T. M. Connolly, and T. Hainey., “The 
role of psychology in understanding the impact 
of computer games,” Entertain. Comput., vol. 2, 
no. 2, 2011, pp. 69–74. 

[44] R. L. Nabi and M. Krcmar., “Conceptualizing 
media enjoyment as attitude: Implications for 
mass media effects research,” Commun. 
Theory, vol. 14, no. 4, 2004, pp. 288–310. 

[45] B. Kang and S. H. Tan., “Interactive Games: 
Intrinsic and Extrinsic Motivation, 



Journal of Theoretical and Applied Information Technology 
31st December 2021. Vol.99. No 24 

© 2021 Little Lion Scientific  
 

ISSN: 1992-8645                                                                    www.jatit.org                                                    E-ISSN: 1817-3195 

 

 
6026 

 

Achievement, and Satisfaction,” J. Manag. 
Strateg., vol. 5, no. 4, 2014, pp. 110–116.
  

[46] T. Pah and R. Syed., “Kesediaan diri anggota 
masyarakat daripada perspektif psikologi 
berkaitan bencana banjir di daerah segamat,” J. 
techno Soc. issue Soc. Gov., vol. 7, no. No 2, 
2015, pp. 1–24. 

[47] J. C. Turner and P. J. Oakes., “The significance 
of the social identity concept for social 
psychology with reference to individualism, 
interactionism and social influence,” Br. J. Soc. 
Psychol., vol. 25, no. 3, 1986, pp. 237–252. 

[48] J. F. Kihlstrom, L. Park, U. States, and N. York, 
“Cognitive Psychology: Overview”. Elsevier, 
2018. 

[49] S. I. Gray, J. Robertson, A. Manches, T. 
Rajendran, S. I. Gray, and J. Robertson., 
“BrainQuest: The use of motivational design 
theories to create a cognitive training game 
supporting hot executive function,” Int. J. Hum. 
- Comput. Stud, 2018. 

[50] D. Öztürk, N. Çal, Z. Gocmen, A. Karada, and 
H. Karabulut., “Nurse Education Today 
Determining the effect of periodic training on 
the basic psychomotor skills of nursing 
students,” 2014 Elsevier Ltd. All rights Reserv., 
vol. 35, 2015, pp. 402–407. 

[51] A. Noorhidawati, S. G. Ghalebandi, and R. S. 
Hajar., “How Do Young Children Engage with 
Mobile Apps? Cognitive, Psychomotor, and 
Affective Perspective Computers & Education 
How do young children engage with mobile 
apps? Cognitive, psychomotor, and affective 
perspective,” Comput. Educ., vol. 87, no. 
August, 2015, pp. 385–395. 

[52] Gross, J. J., & Thompson, R. A. Emotion 
Regulation: Conceptual Foundations. In J. J. 
Gross (Ed.), Handbook of emotion regulation. 
The Guilford Press. 2007, pp. 3–24. 

[53] P. R. Pintrich., “A Motivational Science 
Perspective on the Role of Student Motivation 
in Learning and Teaching Contexts,” J. Educ. 
Psychol. 2003, Vol. 95, No. 4, 667–686 Copyr., 
vol. 95, no. 4, 2003, pp.667–686. 

[54] J. M. Keller., “Development and Use of the 
ARCS Model of Instructional Design,” J. Instr. 
Dev., no. 1932, 1987. 

[55] J. M. Keller., “motivational Design for 
Learning and Performance: The ARCS Model 
Approach”, Springer, New York, NY, USA, 
2010. 

[56] J. V. Dempsey and R. B. Johnson., “The 
development of an ARCS gaming scale,” 
Instructional Psychology, vol. 25, 1998, pp. 
215– 221. 

[57] G. A. Gunter, R. F. Kenny, and E. H. Vick., “A 
case for a formal design paradigm for serious 
games,” International Digital Media and Arts 
Association, vol. 3, 2006, pp. 93–105. 

[58] ARCS MODEL OF MOTIVATION.,1987. 
Retrieved 
February27,2019,fromhttp://www.tamus.edu/ac
ademic/wp-
content/uploads/sites/24/2017/07/ARCS-
Handout-v1.0.pdf 

[59] 59. ARCS Model of Motivational 
Design.,2008. 
Retrieved:Mac26,2019,fromteachinglearningres
ources.pbworks.com/w/page/19919538/ARCS
%20Model%20of%20Motivatio%20nal%20Des
ign. 

[60] J. D. Novak., “Concept Mapping: A Useful 
Tool for Science Education,” Natl. Assoc. Res. 
Sci. Teach., vol. 27, no. 10, 1990, pp. 937–949. 

[61] F. L. Khaleel, T. S. M. T. Wook, and N. S. 
Ashaari, “Quantifying User Experience In 
Using Learning,” J. Theor. Appl. Inf. Technol., 
vol. 96, no. 23, 2018, pp. 7783–7793. 

[62] C. C. Navarrete, “Computers & Education 
Creative thinking in digital game design and 
development: A case study,” Comput. Educ., 
vol. 69, 2013 pp. 320–331. 

[63] D. P. Hartmann., “Considerations In The 
Choice Of Interobserver Reliability Estimates,” 
J. Appl. Behav. Anal. 1977, 10) 103-116 
NUMBER 1 1977, vol. 1, no. 1, 1977, pp. 103–
116. 

[64] Stemler, Steven E. “A comparison of 
consensus, consistency, and measurement 
approaches to estimating interrater reliability”. 
Practical Assessment, Research & Evaluation, 
9(4),2004. Available,online: 
http://PAREonline.net/getvn.asp?v=9&n=4. 

[65] Tsai, M., Chang, Y., Shiau, S. & Wang, S. 
Exploring the effects of a serious game-based 
learning package for disaster prevention 
education: The case of Battle of Flooding 
Protection. International Journal of Disaster 
Risk Reduction 101393. 2019.doi: 
10.1016/j.ijdrr.2019.101393. 

[66] Johnson, V. A., Ronan, K. R., Johnston, D. M. 
& Peace, R. Evaluations of disaster education 
programs for children: A methodological 
review. International Journal of Disaster Risk 



Journal of Theoretical and Applied Information Technology 
31st December 2021. Vol.99. No 24 

© 2021 Little Lion Scientific  
 

ISSN: 1992-8645                                                                    www.jatit.org                                                    E-ISSN: 1817-3195 

 

 
6027 

 

Reduction 9: 2014, pp. 107–123.doi: 
10.1016/j.ijdrr.2014.04.001. 

[67] Mangione, G. R., Capuano, N., Orciuoli, F. & 
Ritrovato, P. Disaster Education: a narrative-
based approach to support learning, motivation 
and students’ engagement. Journal of e-
Learning and Knowledge Society 9(May): 
2013, pp. 129–152. 

[68] Becker, J. S., Paton, D., Johnston, D. M. & 
Ronan, K. R. A model of household 
preparedness for earthquakes: How individuals 
make meaning of earthquake information and 
how this influences preparedness. Natural 
Hazards 64(1): 2012, pp. 107–137. 
doi:10.1007/s11069-012-0238-x. 

[69] Whitney, D. J., Lindell, M. K. & Nguyen, H. H. 
D. Earthquake Beliefs and Adoption of Seismic 
Hazard Adjustments. Risk Analysis 24(1): 
2004, pp. 87–102. doi:10.1111/j.0272-
4332.2004. 00414.x. 

[70] Mileti, D. S. & Darlington, J. D. The role of 
searching in shaping reactions to earthquake 
risk information. Social Problems 44(1): 1997, 
pp. 89–103. doi:10.2307/3096875. 

[71] Bellotti, F., Berta, R., De Gloria, A., D’ursi, A. 
& Fiore, V. A serious game model for cultural 
heritage. Journal on Computing and Cultural 
Heritage 5(4), 2012, pp. 1–27. 
doi:10.1145/2399180.2399185. 

[72] Azadegan, A., Riedel, J. C. K. H. & Baalsrud 
Hauge, J. Serious games adoption in corporate 
training. Lecture Notes in Computer Science 
(including subseries Lecture Notes in Artificial 
Intelligence and Lecture Notes in 
Bioinformatics) 7528 LNCS: 2012, Pp.74–85. 
doi:10.1007/978-3-642-33687-4_6. 

[73] Wouters, P., Nimwegen, C. Van & Spek, E. D. 
Van Der. A Meta-Analysis of the Cognitive and 
Motivational Effects of Serious Games. Journal 
of Educational Psychology 105(2): 2013, pp. 
249–265. doi:10.1037/a0031311. 

[74] Guo, J., Singer, N. & Bastide, R. Design of a 
serious game in training non-clinical skills for 

professionals in health care area. SeGAH 2014 - 
IEEE 3rd International Conference on Serious 
Games and Applications for Health, Books of 
Proceedings. 
2014.doi:10.1109/SeGAH.2014.7067096. 

[75] Kleermaeker, I. S. (Simone) De, Deltares, 
Zijderveld, D. I. A. (Annette) & Thonus, I. B. I. 
(Bart). Training for crisis response with serious 
games based on early warning systems. 
Proceedings of the 8th International ISCRAM 
Conference – Lisbon, Portugal, May 2011 
(May): 2011, pp.1–5. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


