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ABSTRACT 
 
 

The purpose of this study is to explore ways how to develop English as a foreign language learners’ 
communicative competence through the use of multimedia-assisted language instruction. This paper tries to 
explore the impact of using authentic multimedia and effective instructional strategies in order to motivate 
university students’ English language learning. This study also tried to find out students’ perception and 
attitudes toward engaging in multimedia-assisted language learning materials and classroom activities for 
their English study. This paper investigates how the utilization of multimedia and technology-enhanced 
instructional strategies can foster learner motivation and autonomy in their EFL learning. This study first 
explains the notion of communicative competence which has been derived from the paradigm of 
communicative language teaching and then portrays how the integration of multimedia-enhanced language 
learning resources and instructional strategies can support university students to develop their communicative 
competence and integrated four English skills, especially presentation skills. In this study, EFL university 
students responded that they could develop their English communicative competence while they were 
engaging in the multimedia-assisted language learning. Participants of this study expressed that language 
learning materials using multimedia were very entertaining and informative for their English study. They 
evaluated their English learning experience through the use of multimedia as effective and motivating. The 
result of this study revealed that authentic multimodal English language learning materials and classroom 
activities using multimedia could be served as motivating factors to improve English as a foreign language 
learners’ communicative competence as well as to boost their English language learning motivation and 
autonomous learning experience. 
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1. INTRODUCTION  
 

Over the past several decades, developing English 
as a foreign language (EFL) learners’ 
communicative competence has gained much 
attention among researchers and educators around 
the globe as the paradigm of English education has 
shifted from form-focused theoretical orientation 
into the direction of meaning-focused pedagogy. 
This change has been the result of constructivist 
movement which emphasizes the importance of 
social interaction in language learning and the value 
of meaningful context and cooperative learning 
community [1]. In the constructivist perspectives, 
the conventional pedagogical emphasis has moved 
away from the focus on teaching to the focus on 
learning; from teacher-directed to learner-initiated. 
For constructivists, the goal of education is to help 
learners transform and grow as proactive agents of 
their own learning process. This standpoint makes it 

possible for the learners to be transformed as the 
major agents in their learning. Accordingly, in the 
field of English as a foreign and second language 
education, the goals of classroom English language 
education based on constructivism are not just 
indoctrinating simple linguistic skills and English 
language pattern drills or emphasizing rote 
memorization. Instead, educators have tried to 
develop EFL learners’ communicative competence, 
helping them understand the importance of 
meaningful social interaction, active 
communication, discovery of meaning, shared 
learning communities, and collaboration with peer 
during their English language learning process [2].  

Recently, due to the development of innovative 
technology and the effort to seek out effective 
instructional techniques and strategies, multimedia-
assisted language learning (MALL) has been 
increasingly integrated in the field of English 
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education [3]. MALL can be generally defined as 
any instructional practice that encourages English 
language learners to use authentic multimedia in 
order to enrich their English language learning 
experience. The accessibility and availability of 
well-resourced multimedia equipment and various 
multimodal English language learning and teaching 
materials in language classrooms have played a 
crucial role in developing the new trend for English 
as a foreign language learning and teaching [4]. The 
prevalent development of multimedia and new 
technology has made it possible that English 
language educators and curriculum developers 
should rethink the use of the traditional English 
language teaching resources and instructional 
techniques, which has become somewhat old-
fashioned in the era of new digital technologies. The 
progresses in diverse educational technology have 
also led to a relentless search for more effective and 
reliable teaching methods and instructional strategies 
in the English language classrooms. By integrating 
new technology into English language classrooms, 
the pedagogical practices in which knowledge is 
transmitted have been dramatically transformed and 
enhanced. Because English language learners’ 
perspectives and learning experiences have been 
greatly enriched by implementing authentic 
multimodal language learning resources and 
innovative technologies, it has been possible for 
English language learners to develop their English 
communicative competence and four integrated 
English language skills simultaneously [5].  

Consequently, the evolving paradigm of EFL 
pedagogy and instructional environment using 
multimedia-assisted language learning have brought 
a paradigm shift away from the conventional EFL 
instructional practice to technology-enhanced 
language education [6]. Under the constructivists’ 
perspectives, this paradigm shift has also 
transformed the role of teachers from a knowledge 
distributer to a facilitator or a guide who can help 
learners expand their capacity in solving problems, 
making educated decisions, and thinking critically. 
Under the premises of constructivism in EFL 
education field, the emphasis of the English language 
learning process has been transferred to learners, so 
English language learners can take the initiative in 
their own learning through the development of 
communicative competence, instead of depending 
on the teacher in conventional English language 
classrooms [7]. 

The purpose of this study is to develop EFL 
university learners’ communicative competence 
using multimedia-assisted language learning and 

teaching. This study examines how the use of 
multimodal instructional English learning resources 
and effective classroom activities based on 
multimedia-assisted language teaching strategies can 
help develop English as a foreign language learners’ 
communicative competence and four integrated  
English language skills in university English 
language instruction. This study also investigates 
how the integration of multimedia and technology-
enhanced instructional strategies can foster learner 
motivation and autonomy in university EFL 
learning. This study then examines how the use of 
MALL has influenced students’ English language 
learning experience and interactional classroom 
dynamics.  

2. RELATED RESEARCH 

2.1 Theoretical Background of Multimedia-
assisted Language Learning  

Since the computer and new educational 
technology were incorporated into language 
teaching, many educators and EFL learners have 
engaged in utilizing multimodal learning materials 
and educational technology such as learning 
management system, discussion boards, weblog, 
social networks, and internet on a daily basis. 
Accordingly, multimedia-assisted English language 
learning and teaching has been introduced into the 
field of English education as the plausible alternative 
of the traditional pedagogical framework [8]. The 
prevalent use of technology in English language 
learning and teaching corresponds with the 
introduction of sociocultural theory of learning 
based on constructivist perspectives. With the 
benefit of multimedia and computer related English 
language learning and teaching environments, a lot 
of educators and researchers embrace the notion that 
more meaningful learning occurs through social 
interaction with others in authentic and interactive 
communicative contexts [8].  

In the current pedagogical framework of 
constructivism, classroom language learning 
activities are learner-centered, genuine, and 
organized in the supportive and meaningful context 
[9]. Classroom is not the only place for the English 
language learners to receive new information, 
especially with the current trends to integrate state-
of-the-art technological skills into the conventional 
curriculum [10]. The pedagogical direction toward 
integrating multimedia and technology-assisted 
learning into English education makes it imperative 
for English teaching professionals to keep up with 
current English language teaching methods and to 
attain essential knowledges and skills of educational 
technology. Teachers serve as facilitators and guides 
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while learners engage in constructing their own 
learning and meaning making. Learners activate new 
information and abilities upon pre-existing 
knowledge in more collaborative and autonomous 
manner. Students develop new information and 
knowledge according to their own needs and 
interests, taking initiatives in their own learning 
activities and outcomes. By integrating multimedia 
applications into English language learning, learners 
can be engaged in learning activities that can 
cultivate critical thinking skills. Various 
multimedia-facilitated language learning and 
teaching environment can provide English language 
learners with the salient support and successful 
learning experiences in order to develop English 
language learners’ communicative competence. 
Interactive multimodal English language learning 
resources can offer authentic learning experiences 
for practicing all language skills, including speaking, 
listening, writing, and reading.  

 
2.2 Authentic Multimedia and Innovative 

Instructional Strategies in EFL Classrooms 
Thanks to the development of information and 

communication technologies, schools around the 
world have attempted to implement various 
educational technology and state-of-the-art teaching 
techniques into EFL instruction both to boost digital-
native learners’ learning motivation and to facilitate 
their language learning experience [11]. The use of 
authentic multimedia in language classrooms has 
some benefits because it can provide language 
learners with genuine and self-motivated learning 
environment. Using authentic multimedia in 
language learning can also cultivate learner 
motivation and autonomy as well as learning 
interests. Research results showed that by the use of 
multimedia-related classroom techniques students 
could develop better oral skills and this technique 
could be regarded as an important tool in foreign 
language learning and teaching [12]. Studies have 
also reported the benefits of a mixture of audio, 
picture, and video language learning in comparison 
to text only materials in offering new knowledge [13] 
[14]. In terms of the modality principle, audio or 
video language learning materials simultaneously 
require both the visual working memory and 
auditory working memory, while text only language 
learning materials contain only the visual working 
memory.  

Multimedia language learning resources can be 
utilized as the supplement and improvement of 
traditional English language learning and teaching 
since they offer genuine aural and visual English 
learning resources that can be motivating and 

engaging [13]. These appealing features can help 
language learners study with the multimodal 
learning materials enthusiastically. Integrating 
multimodal language learning contents such as text, 
images, audios, or videos can trigger language 
learners’ curiosity and increase participation in 
classroom learning activities. Classroom 
instructional practice using multimedia can create 
genuine environment for language learning through 
simulations, role plays, or class discussion. 
Multimedia technology can be an outstanding 
channel for maximizing learners’ language output 
[15]. Learners can acquire auditory and visual 
stimulation, which can activate their language input 
into the level of long-term knowledge and can also 
provide learners with enhanced possibilities of 
accomplishing integrated English four language 
skills [16]. Figure 1 shows the benefits of 
multimedia-assisted language learning. 

 

 
Figure 1: Benefits of Multimedia-assisted Language 
Learning 
 

Since EFL settings may have environmental 
constraints such as students’ diversity in English 
proficiency levels, socioeconomic disparity between 
urban and rural schools, diverse class sizes, and time 
constraints, the availability and accessibility of 
English learning resources such as audiovisual 
materials and more recently digital learning 
resources in EFL language classroom become 
significant in improving learner motivation and 
achievement. Integrating technology into English 
language education allows addition of multisensory 
features that can offer meaningful contexts to 
promote learning comprehension so as to broaden 
the learning ground of language and linguistics 
beyond the classrooms [17].  

As a teaching technique to maximize the 
integration of new technology into EFL education, 
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shadowing technique, which is integrated into 
multimedia-assisted language learning, has been 
regarded one of the most effective instructional 
techniques. This shadowing technique can be 
incorporated into language education in order to 
improve listening comprehension as well as 
speaking fluency [18]. This technique was originally 
created to train simultaneous language interpreters 
and then later it was pedagogically implemented in 
the realm of second or foreign language education. 
Shadowing is considered to be a dynamic and greatly 
cognitive practice in which language learners can 
track the aural form of the speech and articulate it as 
clearly as possible with the concurrent manner while 
they are listening to it [19]. Many language 
educators could see the benefits of the shadowing 
technique in cultivating communicative competence 
of language learners since shadowing was proved to 
play a crucial role in boosting language learners’ 
linguistic competence in both speaking and listening 
[20]. 

 
2.3 Developing Communicative Competence in 

EFL Education  
In the field of English as a second or foreign 

language learning and teaching, communicative 
language teaching(CLT) has gradually become a 
dominant paradigm around the world as a new or 
innovative way of learning and teaching English, 
replacing the conventional way of form-focused 
English language learning and teaching. This 
approach was emerged as the reaction against 
grammar-based English language teaching 
approaches like audiolingual approach. The 
foremost pedagogical notion of communicative 
language teaching is to foster English language 
learners’ communicative competence. The term 
communicative competence was coined by Hymes 
and referred to not only the implicit knowledge of a 
language and the ability to use it appropriately [21]. 
This concept was proposed as the disapproval at the 
concept of Chomsky’s idealized ideas of purely 
linguistic competence. Chomsky proposed linguistic 
competence was as the only theoretical foundation 
of methodology of English language learning, 
teaching, and assessment [22]. However, the term 
communicative competence was suggested to alter 
Chomsky’s notion of linguistic competence into a 
broader and more genuine concept of competence 
[23]. The newly proposed concept of communicative 
competence embraced language competence not 
only as an essential linguistic competence but also as 
the ability to utilize linguistic competence 
appropriately in various communicative contexts. 
Thus, the term communicative competence has 

brought the sociolinguistic perspectives into 
Chomsky’s linguistic perspectives of language 
competence [24]. Having English communicative 
competence means that an English language user has 
sociocultural knowledge about when and how to 
speak the intended utterances properly beyond just 
having grammatical knowledge of English such as 
syntactic, morphological, phonetical, and 
phonological knowledge. The concept of 
communicative competence can be characterized by 
means of manifestation, interpretation, and 
negotiation of meaning in communication.                    

Having communicative competence can be 
defined into several categories. According to the 
categorization, communicative competence has four 
sub-categories; grammatical competence, discourse 
competence, sociolinguistic competence, and 
strategic competence. Figure 2 shows four sub-
categorizations of the communicative competence 
and their features according to the definition [25].  

 

 
Figure 2: Sub-categories of Communicative Competence 

 
For grammatical competence, EFL learners 

should have knowledge about English phonological, 
orthographical, syntactical, and lexical aspects. 
Sociolinguistic competence includes knowledge of 
sociocultural implications of using English. It is 
related to the English language learners' ability to 
manage the communicative contexts in terms of 
communicative settings, topics, and functions in 
diverse sociolinguistic situations. In addition, it is 
the ability of understanding and creating different 
speech acts in different communicative contexts 
where various factors play an essential role, for 
example the relationship between interlocutors and 
their situation. Discourse competence is concerned 
with the English language learners' mastery of 
understanding and producing utterances in the types 
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of listening, speaking, reading, and writing. To 
master this, English language learners should be able 
to understand rhetorical device for conversational 
organization, which includes cohesion and 
coherence in different genres of texts. Strategic 
competence has to do with compensatory strategies 
in conversational settings in case of linguistic, 
sociolinguistic, or discourse complications. This 
ability includes English language learners’ effective 
use of tactics in terms of verbal and non-verbal 
resources to repair their linguistic errors that can 
arise in communication due to different events that 
may limit the communicative process. These 
strategies include using avoidance tactics, reference 
resources, and paraphrase, as well as using requests 
for repetition, clarification, or slower speech [26].  

Using a language appropriately in 
communication means to know the relationship 
between the utterances and their contexts of using 
them appropriately. To be communicatively 
competent, all these features of communicative 
competence should be meaningfully interweaved 
into intercultural understanding, communicative 
context, and abundant exposure to language use as 
well as the knowledge of conversational contents. 
Figure 3 represents all the interrelated relationship of 
these aspects of communicative competence.  

 

 
Figure 3: Relationship in the Aspects of Communicative 
Competence 

 
According to the perspective of constructivism, 

the English language learning and teaching filed 
meets the twenty-first century with the clear 
emphasis on meaningful social interaction. For 
communicative language teaching, it is crucial that 
English language learners should be engaged in 
doing authentic things with English and should make 
meaningful connection between the self and the 

world through the medium of language, not merely 
knowing about the language [27].  

 
3. RESEARCH CONTEXT AND METHOD  
 

The participants of this study were freshmen in a 
university located in the central part of Korea. They 
enrolled in a general English course and this course 
was a mandatory course. The course was given twice 
per week for 90 minutes as a three credit course. To 
conduct this research, 69 students took part in the 
English language learning procedure using 
multimedia-assisted format in order to assist their 
English language learning. The English proficiency 
level of the participants was in the upper-
intermediate or advanced level. The objective of the 
course was to develop English communicative 
competence and to improve integrated four English 
language skills, especially presentation skill. The 
course format of this study was based on a blended 
learning framework, which utilized authentic 
multimodal English learning resources and materials 
from various Internet websites. For instructional 
strategy, the shadow-speaking method was used as a 
language learning and teaching technique. Since 
students in this study were expected to be tech-savvy 
digital natives, various digital devices such as 
smartphones, laptops, or pads were utilized for the 
implementation of technology-enhanced English 
language learning and teaching. 

For data collection and data analysis, five-Likert 
questionnaire survey and semi-structured interview 
were conducted. The data collecting tools for this 
study were designed to investigate the impact of 
using authentic multimedia in order to develop EFL 
university students’ communicative competence and 
motivate their English language learning process. 
The data were also collected in order to find out EFL 
university students’ perception and attitude of 
experiencing multimedia-assisted language learning 
and technology-enhanced classroom activities for 
their English study.  

During the research, the participants of this study 
were required to engage in classroom learning 
activities in order to improve their English speaking 
skill, especially English presentation activities, 
through utilizing aural and visual English learning 
resources of news headlines from various Internet 
websites. While students of this study were 
participating in classroom activities of listening to 
the news headlines, they practiced to speak the news 
scripts using the shadow-speaking technique. Once 
they had enough practice of speaking the news 
headlines, they took part in simulating activities, in 
which they were asked as a new reporter to deliver 
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the given news headlines. During the simulation 
activities, the participants were engaged in their 
speaking and presentation practice as a group and 
they helped to monitor their group members 
speaking performance through collaborating each 
other and providing peer-feedback. The instructor 
encouraged the students to raise their awareness on 
their intonation and rhythm of speech tone in order 
to improve their English language fluency as well as 
their accuracy of English speaking. Right after the 
group practice, the class time was given for the 
participants in order to develop their communicative 
competence by announcing news headlines as if they 
were news reporters.  

After the classroom session, students were 
required to record their English news speaking as 
voice talk and post it on the social networking 
system, which was used as an interactive course 
platform for the class. The topic of the new headlines 
was selected among the themes that might be 
relevant and appealing to their needs and interests as 
EFL university students. Figure 4 shows one of the 
websites used for this study [28]. 

Figure 4: Multimedia Materials for the Course (EBS, 
2014)  

4. RESULT AND DISCUSSION 

According to the data analysis of the research 
result, the participants of this study provided positive 
responses about their English learning experience 
using multimedia-assisted English language learning 
resources and shadow speaking as their classroom 
learning technique. They generally perceived 

multimedia-assisted English learning activities and 
course learning materials as motivating and 
entertaining as well as informative and engaging. 
Table 1 below shows the students’ responses related 
to the use of multimodal English learning materials 
and learning resources for the course.  

 
Table 1: Students’ Responses Related to the Use of 
Multimedia-assisted Learning Materials  

Question Items Mean 

 The topics for English speaking 
practice using multimodal 
learning resources were 
informative and entertaining. 

4.2 

 I can acquire a lot of genuine 
vocabulary and English 
expression using multimodal 
English learning resources.  

4.0 

 I could develop my confidence in 
English speaking using 
multimodal English learning 
resources. 

3.9 

 I could develop my confidence in 
English listening using 
multimodal English learning 
resources. 

3.8 

 I was motivated in my English 
study using multimodal English 
learning resources. 

4.0 

 
Table 2 below shows the students’ responses 

related to the perspectives about the multimedia-
assisted classroom learning activities for their 
English study. 

 
Table 2: Students’ Responses Related to the Multimedia-
assisted Classroom Learning Activities 

Question Items Mean 

 The classroom learning activities 
of multimedia-assisted English 
speaking and presentation 
practice were helpful for the 
improvement of my 
pronunciation, intonation, and 
rhythm of English speech. 

4.0 

 The classroom learning activities 
of multimedia-assisted English 
speaking and presentation 
practice were stimulating and 
new. 

4.1 
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 The classroom learning activities 
of multimedia-assisted English 
speaking and presentation 
practice could serve as a positive 
alternative to complement the 
traditional instructional design.  

4.1 

 The classroom learning activities 
of multimedia-assisted English 
speaking and presentation 
practice were manageable and 
useful in my English study. 

4.0 

 I became interested in 
multimedia-assisted language 
learning through my English 
learning experience of this 
semester. 

4.1 

 
According to the research result, among 69 

participants, 54 students (78.3%) responded that 
English learning materials using multimedia and the 
topics of English speaking and presentation practice 
were entertaining and informative. This response 
was compatible to the previous study result in that 
multimedia-related language learning materials 
could offer genuine aural and visual English learning 
resources that can be motivating and engaging [13]. 
Students in this study considered studying English 
through the use of multimedia as effective and 
motivating learning experiences. Figure 5 shows 
students’ perception for the multimedia-assisted 
learning materials as entertaining and informative.  

 

 
Figure 5: Students’ Response to the Entertaining Aspect of 
Using MALL Resources 
 

Among the participants, 55 students (79.7%) also 
responded that they could acquire a lot of vocabulary 

and genuine English expression. As the previous 
research results already revealed, classroom 
instructional practice using multimedia can create 
genuine environment for language learning and 
multimedia technology can be an outstanding 
channel for maximizing learners’ language output 
[15]. According to the open-ended questionnaire 
survey response, the participants perceived that the 
integration of multimedia learning materials has 
made it possible to learn authentic English 
expression that they could not learn from the written 
textbook. From semi-structured interview, one of the 
participants stated, 

 
Through multimedia-assisted language 
learning experience, I could have chances to 
practice announcing news headline like a news 
reporter. It was a great experience because I 
hardly had chances to make a presentation in 
public. I think I could improve my 
communicative competence (Data from the 
semi-structured interview). 

 
Figure 6 shows students’ perception for the 

authentic feature of multimedia-assisted learning 
materials. 

 

 
Figure 6: Students’ Response to the Authentic Aspect of 
Using MALL Resources 
 

Among the participants, 47 students (68.1%) also 
replied that they were motivated in developing their 
English speaking skill using multimodal learning 
resources. This result was well-matched to the 
previous study that implementing various 
multimodal learning resources and new technology 
into EFL instruction could boost digital-native 
learners’ learning motivation and facilitate their 
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language learning experience [11]. From semi-
structured interview, one of the participants said, 

 
I could develop self-confidence in English 
speaking because the classroom activities 
using multimedia and smart devices were 
impressive enough to boost motivation in his 
English study (Data from the semi-structured 
interview). 
 
Figure 7 shows students’ perception for the 

motivating factor of using multimedia-assisted 
learning materials. 

 

 
Figure 7: Students’ Response to the Motivating Aspect of 
Using MALL Resources 
 

Among the participants, 51 students (73.9%) also 
responded that the classroom learning activities of 
multimedia-assisted English language speaking and 
presentation practice were helpful for the 
improvement of their pronunciation, intonation and 
rhythm of English speech. This response 
corresponded to research results showing that by the 
use of multimedia-related classroom techniques 
students could develop better oral skills and this 
technique could be regarded as an important tool in 
foreign language learning and teaching [12]. Figure 
8 shows students’ perception for the informative 
aspect of experiencing multimedia-assisted learning 
activities. 

 

 
Figure 8: Students’ Response to the Informative Aspect of 
Using MALL Activities 
 

Among the participants, 56 students (81.1%) also 
responded that the classroom learning activities of 
multimedia-assisted English learning could serve as 
a positive alternative to complement traditional 
instructional design. This result was coherent to the 
previous study that multimedia-assisted English 
language learning and teaching had been introduced 
into the field of English education as the plausible 
alternative of the traditional pedagogical framework 
[8]. Participants of this study could appreciate the 
value of meaningful classroom interaction and peer 
cooperation. From semi-structured interview, one of 
the participants said, 

 
Having a group as a cooperative and 
supporting learning community could 
motivate and challenge me to study more. It 
was like I could do more work-out when I 
went to the gym, compared to working out 
alone at home (Data from the semi-structured 
interview). 
 
Figure 9 shows students’ perception for the 

innovative instructional aspect of using MALL 
activities. 
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Figure 9: Students’ Response to the Innovative 
Instructional Aspect of Using MALL Activities 

 
5. CONCLUSION  

This study examines the ways how to foster 
English as a foreign language learners’ 
communicative competence through the use of 
multimedia-assisted language instruction and also    
to scrutinize the effect of using genuine multimedia-
assisted language learning resources and effective 
instructional strategies in order to motivate 
university students’ English language learning. 
Overall, the findings of this study suggest that 
integrating multimedia resources and technology-
enhanced classroom activities into EFL university 
English instruction was beneficial for improving 
university students’ English study and motivating 
their learning experience. To foster motivating and 
engaging pedagogical learning environment for 
tech-savvy digital native EFL university students, 
EFL educators and researchers should never stop 
relentless efforts to incorporate the most effective 
channel to promote English as a foreign language 
learners’ communicative competence [29] [30]. The 
result of this study might provide insights about how 
to implement authentic multimedia and effective 
instructional strategies in order to motivate EFL 
university students’ English language learning. 
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